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ABSTRACT 



These workshop materials, meant to accompany the trainer's 
manual to "Assessment : A Development Guidebook for Teachers of 
English-Language Learners," consist of individual sheets suitable for making 
clear transparencies and paper copies as needed for overhead transparencies, 
workshop participant handouts, and examples of performance-based tasks. The 
workshop materials help the teacher educator provide teachers of English 
language learners (ELLs) with information on the six most important aspects 
of assessment development: proven reform initiatives; content and performance 
standards; guidelines to consider when assessing ELLs; use of testing 
accommodations with ELLs; mechanisms that could be used when initially 
identifying ELLs; and elements to be included in databases for ELLs. (KFT) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 
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ASSESSMENT I A Development Guidebook for Teachers of 
English-Language Learners 



WORKSHOP MATERIALS 

• Overhead Transparencies (OT) 
• Participant Handouts 
• Examples of Performance-Based Tasks 



These materials, part of the Trainer's Manual, but packaged separately, consist of 
individual sheets suitable for making clear transparencies and paper copies as needed. 
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Overhead Transparencies 

for 

Workshop Introduction 



WORKSHOP INTRODUCTION: 

Preliminary Considerations— Agenda 

Materials: 

• Assessment guidebook {Assessment: A Development 
Guidebook for Eng/ish-Language Learnerd) 

• Participant handouts/checklists 

• School's list of School Reform Initiatives 

• School's list of Performance and Content Standards 

• List of Accommodations 

• School's Assessment Instruments used to initially identify ELLs 

• Database checklist 



Topic 


Overview 


I. 


School Reform Initiatives 


II. 


Performance and Content Standards 




— Assessment Qualities 
—Performance Instruments 
—Levels of Prof iciency 


III. 


General Guidelines 


IV. 


Assessment Accommodations 


V. 


Assessment Instruments used to 
Initially Identify ELLs 


VI. 


Developing a Database 
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SCHOOL REFORM INITIATIVES 



• Assessments that measure performance 
or application of skills (not just recall or 

comprehension) that are 

PERFORMANCE- BASED are most 

effective for ELLs 



• HIGH STANDARDS set for ELLs 
(whether proficient in English or not) in 

English literary and other academic 
areas, guide the development of the 
curriculum (remedial or basic skills 
curriculums are not effective) 

• In rigorous academic environments, 

limited-English proficiency 
is NOT AN OBSTACLE in 
achieving high standards 
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SCHOOL REFORM INITIATIVES 



• INNOVATION in organizing time and 
teaching resources fosters the 
acquisition of high learning expectations 

for ELLs 



• Transition to all-English instruction is 

CAUTIOUSLY PLANNED and most 
often INDIVIDUALIZED 



• Instructional preparation is often 
completed WITH OTHER TEACHERS 
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SCHOOL REFORM INITIATIVES 



. INNOVATION in organizing time and 
teaching resources fosters the 
acquisition of high learning expectations 
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SCHOOL REFORM INITIATIVES 



• Schools attending to ELLs develop 

strategies for organizing the 
POSITIVE INFLUENCES OF CULTURE, 
FAMILY, AND COMMUNITY for their 
students' academic experience 

• ELL students' academic success is 
increased by schools that pay attention to 

NURTURING THE WHOLE CHILD 

• Performance-based assessments are 
systemically ALIGNED WITH CONTENT 
STANDARDS AND LANGUAGE- 
DEVELOPMENT GOALS for ELL 
students, including outcome assessments 
in the students' native language 
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CONTENT AND PERFORMANCE STANDARDS 



"By defining what knowledge and skills 
should be learned 

(CONTENT STANDARDS) 

and 

By setting the levels of student 
achievement 

(PERFORMANCE STANDARDS) 



you and your students will have clear 
parameters of teaching and learning 

expectations." 




O 
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ASSESSMENT QUALITIES 



Assessments shall: 

• Be the SAME ASSESSMENTS used 

to measure the performance 

of all children 



• Be ALIGNED with challenging content 
and student-perf ormance standards 



• Provide COHERENT INFORMATION 

about student attainment of such 

standards 



• Be used for purposes for which 

assessments are 



VALID AND RELIABLE 
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ASSESSMENT QUALITIES 



Assessments shall: 



• Measure the PROFICIENCY OF 
STUDENTS in the academic subjects 
in which a state has adopted challenging 
content and student-performance 

standards 



• Be administered at some time during 

grades 3 to 5 . 
grades 6 to 9 . 
and grades 10 to 12 



• Involve UP-TO-DATE MEASURES 

of student perf ormance 
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PROVIDING ADAPTATIONS 



• Assessments for ELLs must provide 

REASONABLE 

ADAPTATIONS & ACCOMMODATIONS 



• To the extent practicable, 
assessments for ELLs must be in the 
language and form most likely to yield 

ACCURATE AND RELIABLE 

INFORMATION 

on what students know and can do, to 
determine students' mastery of skills 
in subjects other than English 
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PERFORMANCE-BASED ASSESSMENT INSTRUMENTS 



Examples of up-to-date measures of student performance include: 

• Criterion- referenced tests 

• Multiple-choice tests 
• Writing samples 
• Completion of graphic representations 

• Standardized tests 
• Observation checklists 

• Performance of exemplary tasks 

• Performance events 

• Portfolios of student work 



ERJC 
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LEVELS OF PROFICIENCY 



Three levels of proficiency have been developed 
for each rubric and scoring sheet that is presented 
in your guidebook, and are consistent with current 
federal legislation. 



• Partially proficient 

• Proficient 

• Advanced proficient 



If available, you may want to consider using 
those same levels of proficiency as prescribed by 
your state, district, or school performance 

standards. 
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GENERAL GUIDELINES WHEN ASSESSING ELLS 



• Even though students may have 
been taught the subject content 
in one language, this does not 
necessarily imply that testing 
should occur in that language 



• To the extent possible, 
assessment for the purposes of 
identif ication and placement of 
ELL students should include 
some measure of their native- 

language proficiency 




o 
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GENERAL GUIDELINES WHEN ASSESSING ELLS 



• Assessment should be in the 
language and form most likely to 
yield accurate and reliable 
information on what the ELL 
student knows and can do 



• Students should be allowed to 
demonstrate what they can do in 

their own unique ways 




ERIC 
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THE READING SCORING RUBRIC 



To assess the student's level of proficiency, use the 
rubrics for the 6 traits of reading on PAGES 29-34 and in 



(See Appendix A in your assessment guidebook for detailed information on each trait) 



1 . 


READING: DECODING CONVENTIONS 


Conventions are the "frame" for a text. They are the 
grammar and punctuation used to help clarify the ideas and 
messages. Conventions are also the "genre"— or type of a 
text. Some types of genres include: poetry, essay, fiction, 
and nonf iction. Conventions can also be the types of speech 
used in a text. Readers move between the types of 
conventions to decode different kinds of texts. 


Score 


Criteria 


0 


The student has no response or indicates 
“I don’t know" (says it, writes it, shrugs 
shoulders, etc.). 


1 


The student is just beginning to decode 
conventions. 


3 


The student is halfway there to 
understanding the impact of conventions. 


5 


The student is using conventions to make 
meaning clear. 
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APPENDIX A of your assessment guidebook. 



BELOW IS THE RUBRIC FOR TRAIT #1 
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SKILL NUMBER TWO- WRITING 



WRITING - the ability to produce written text with 
content and format fulfilling classroom assignments 
at the age- and grade-appropriate level 



Does the task provide a means for the student to: 



□1. 

□2. 

□3. 



Organize thoughts to express 
a point of view 

Comments: 

Write a well -developed, 
story 

Comments: 

Provide evidence for an 
argument or point of view 

Comments: 





Interpret/explain information to 
others 



Comments: 



Rubrics for the six writing traits are found on PA6ES 35-40 and 
in APPENDIX B of your assessment guidebook. 
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SKILL NUMBER THREE-SPEAKING 



SPEAKING— the ability to use oral language appropriately and 
effectively in learning activities (such as peer tutoring, 
collaborative learning activities, and question/answer sessions) 
within the classroom and in social interactions within the school 
(TO BE ASSESSED) IN A GROUP SETTING ) 



Does the task provide a means for the student to: 

□ l. Express viewpoints effectively 

Comments: 

D2. Communicate intentions and understandings 

Comments: 

□3. Pose questions for clarification 

Comments: 



D4. Participate effectively in group discussions 
Comments: 

D5. Offer interpretations 
Comments: 

D6. Offer clarifications 

Comments: 

D7. Contribute new ideas in discussions 
Comments: 




ML 
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LISTENING — the ability to understand the language 
of the teacher and instruction, comprehend and 
extract information, and follow the instructional 

discourse through which teachers provide information 
(TO BE ASSESSED IN A GROUP SETTING ) 



Does the task provide a means for the student to: 

□l. Grasp concepts presented orally 

Comments: 



EH 2. Understand clarifications 
when presented 

Comments: 



EH 3. Attend and respond to the 
contributions of others in 
discussion 

Comments: 

Rubrics for the speaking and listening traits are found on 
PAGES 41-45 and in APPENDIX C of your assessment guidebook. 
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Overhead Transparencies 

for 

Workshop Two 
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Initial Instructional Placement of ELLs 



Regardless of whether a child is poor or rich, 
speaks English or another language, is white 
or brown, is Native American or any other 
ethnicity, all children pass through similar 
stages of cognitive development. However, 
individuals may have different mental 
“growth spurts" and are not able to think at 
higher levels than what they are ready for. 
Thus, initial assessment for program 
placement is an important need for 
teachers as well as the student 

him/herself. 




O 
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AN OVERVIEW 









Calculations <& estimations 
Measurement 
Statistics <& probability 
Algebraic relationships 
Geometry 



Word meaning 

Literary elements and 
devices 

Literary forms 
Evaluative comprehension 
Literal comprehension 
Inferential comprehension 
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Measuring the Five Mathematics Skills 



• Calculations and estimations 

• Measurement 



• Statistics and probability 

• Algebraic relationships 
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Measuring the Six Reading Skills 



• Word meaning 

• Literary elements and devices 

• Literary forms 

• Evaluative comprehension 

• Literal comprehension 

• Inferential comprehension 
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Developing Performance-Based Tasks for Initial Placement 

HOW IT WORKS! 



Grade-Appropriate 

Content Checklist 

(for MATHEMATICS or READING) 



Scoring Rubric 

(for MATHEMATICS or READING) 





& 

Scoring Sheet 

(for MATHEMATICS or READING) 
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Performance- Based Tasks for Mathematics: 

MEASURING MATHEMATICAL SKILLS 



You will be developing five performance- 
based assessment tasks, one task to measure 
each of the skills— 



1 . CALCULATIONS AND ESTIMATIONS 



2. MEASUREMENT 




3. PRINCIPALS OF 

STATISTICS AND PROBABILITY 







3 


a 



4. ALGEBRAIC RELATIONSHIPS 



5. GEOMETRY 



—for a total of 5 tasks 



A 
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Performance-Based Tasks for Mathematics: 

SPECIAL CONSIDERATIONS. . . 



Your tasks also need be tailored to the ELL's: 

• cognitive developmental level 

(use age as a guide) 



• language proficiency in English 
and in their native language 

(some children may be proficient in their 
native language, others may not be) 



• Culture (not all children have gone to 
school; others have experienced war; others 
have experienced or are experiencing 
culture shock at having arrived in a foreign 
land, etc.) 
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Performance-Based Tasks for Mathematics: 

SPECIAL CONSIDERATIONS. . . 



• Assessing ELL students exclusively in English, 
a language in which they are not highly 
proficient, may not accurately reflect their 
level of knowledge related to the content of 

the test; therefore, assess ELLs in their 
native language when feasible or 
utilize the accommodations which can 




be found in Section 4 of the 
your assessment guidebook 




• When English skills are weak, 

assess content knowledge through 

graphic -based means 

(drawings, charts, tables, diagrams) 
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CALCULATIONS AND ESTIMATIONS 



Instructions: Check each box once you have included 
that content item in your assessment task If needed, a 
"Comments" section is provided for your notes under 
each skill. 



Does the task provide a means for the student to do: 

□1. Calculations and estimations 
with whole numbers 

Comments: 

EH 2. Calculations and 
with fractions 

Comments: 

EH 3. Calculations and 
with decimals 

Comments: 



estimation 




estimations 
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Mathematics Scoring Rubric 

MATHEMATICS SCORING RUBRIC 
FOR INITIAL INSTRUCTIONAL PROGRAM PLACEMENT 



The following rubric may be used in scoring the mathematical 
problems for any grade level. 



MATHEMATICS 


Score 


Criteria 


0 


The student has no response or indicates 
"I don't know" (says it, writes its, shrugs 
shoulders, etc.). 


1 


The student's work does not provide any 
indication, not even remotely, that the 
student has any idea of how to solve the 
problem. 


3 


The student's work shows a logical 
understanding of how to solve the 
problem. However, the response 
will not lead to a correct answer. 


5 


The student's work shows a logical 
understanding of how to reach a correct 
solution to the problem with no errors. 
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Scoring Sheet for MATHEMATICS 
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Skill Area Two: MEASUREMENT 



Does the task provide a means for the student to do: 



□ 4 . 

□ 5 . 
□ 6 . 
□ 7 . 



Measurement involving length 

Comments: 



Measurement involving perimeter 

Comments: 

Measurement involving area 

Comments: 

Measurement involving volume 

Comments: 
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Skill Area Three: STATISTICS AND PROBABILITY 



Does the task provide a means for the student to do: 

LJ8. Analysis of data 

Comments: 



LJ9. Making of predictions 

Comments: 
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Skill Area Four: ALGEBRAIC RELATIONSHIPS 



Does the task provide a means for the student to do: 



DlO Determination of a pattern 

Comments: 




Oil Determination of a function 

Comments: 
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Skill Area Five: GEOMETRY 



Does the task provide a means for the student to do: 



Lj 12. Classification of shapes 

Comments: 



□13. Representation of geometric 
figures 

Comments: 
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Developing a Performance-Based Task for Reading 
You will be developing either 

• ONE performance -based task that will 
encompass gj| of the reading checklist skills 

or 

• SIX performance -based tasks (one for each 
of the reading checklist skills) 

READING SKILLS TO BE MEASURED: 

1. WORDMEANING 

2. LITERARY ELEMENTS AND DEVICES 

3. LITERARY FORMS 

4. EVALUATIVE COMPREHENSION 

5. LITERAL COMPREHENSION 

6. INFERENTIAL COMPREHENSION 
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Reading Content Checklist: More Considerations. . . 



Your tasks also need be tailored to the ELL's 

• COGNITIVE DEVELOPMENT AL 
LEVEL (use age as a guide) 

• LANGUAGE PROFICIENCY IN 
ENGLISH AND IN THEIR NATIVE 
LANGUAGE (some children may be 
proficient in their native language, 
others may not be) 

• CULTURE (not all children have gone 
to school; others have experienced 
war; others have experienced or are 
experiencing culture shock at having 
arrived in a foreign land, etc.). 
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Reading Contents Checklist 



Instructions: Check each box once you have included that item in your assessment task 
and can respond affirmatively to the question being presented. If needed, a 
“Comments" section is provided for your notes under each skill. 

Does the task provide a means to: 

□i. Measure word meaning? (within the context 

of a selection) 

Comments: 

EH 2. Measure literary elements and devices? 

(i.e., plot, setting, personification, metaphor, etc.) 

Comments: 

. Measure literary forms? 

(novels, short stories, poetry, folk tales, etc.) 

Comments: 



. Measure evaluative comprehension? 

(analyze reading selections and form conclusions about the 
information) 

Comments: 

I— 15. Measure literal comprehension? 

(understand information that is directly stated) 

Comments: 






EH 6. Measure inferential comprehension? 

(understand ideas which are not directly stated but which 
are implied) 



Comments: 



A 
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Reading Scoring Rubric 



Adapt this rubric to the individual's development level and 
particular linguistic and cultural background. 



The following rubric may be used for scoring reading skills in 
any grade level. 





READING 


Score 


Criteria 


0 


The student has no response or indicates 
“I don’t know" (says it, writes it, shrugs 
shoulders, etc.). 


1 


The student attempts to address the skill 
but incorrectly. 


3 


The student shows an understanding of 
the skill but is inconsistent. 


5 


The student addresses the skill and applies it 
consistently. 



o 
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Scoring Sheet for READING I 

Initial Instructional Program Placement in Reading— Assessed in LI 
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Overhead Transparencies 

for 

Workshop Three 
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Measuring Academic Achievement in 
Mathematics and Reading 



By developing your assessments with these 
checklists your students will be 

A STEP AHEAD 

of other students should 
your ELLs take the NAEPs 
and/or the proposed National 
Voluntary Tests, since they 
will have already been 
exposed to the content that 
would be tested in those 
situations. 
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THE READING SCORING RUBRIC 



To assess the student's level of proficiency, use the 
rubrics for the 6 traits of reading on PAGES 29-34 and in 
APPENDIX A of your assessment guidebook. 

BELOW IS THE RUBRIC FOR TRAIT #1 



(See Appendix A in your assessment guidebook for detailed information on each trait) 



1 . 


READING: DECODING CONVENTIONS 


Conventions are the "frame" for a text. They are the 
grammar and punctuation used to help clarify the ideas and 
messages. Conventions are also the "genre"— or type of a 
text. Some types of genres include: poetry, essay, fiction, 
and nonfiction. Conventions can also be the types of speech 
used in a text. Readers move between the types of 
conventions to decode different kinds of texts. 


Score 


Criteria 


0 


The student has no response or indicates 
"I don’t know" (says it, writes it, shrugs 
shoulders, etc.). 


1 


The student is just beginning to decode 
conventions. 


3 


The student is halfway there to 
understanding the impact of conventions. 


5 


The student is using conventions to make 
meaning clear. 
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SKILL NUMBER TWO-WRITING 



WRITING - the ability to produce written text with 
content and format fulfilling classroom assignments 
at the age- and grade-appropriate level 



Does the task provide a means for the student to: 

□ l. Organize thoughts to express 
a point of view 

Comments: 

Lj2. Write a well -developed, 
story 

Comments: 

LJ3. Provide evidence for an 
argument or point of view 

Comments: 

dU. Interpret/explain information to 
others 

Comments: 




Rubrics for the six writing traits are found on PAGES 35-40 and 
in APPENDIX B of your assessment guidebook. 
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SKILL NUMBER THREE-SPEAKING 



SPEAKING— the ability to use oral language appropriately and 
effectively in learning activities (such as peer tutoring, 
collaborative learning activities, and question/answer sessions) 
within the classroom and in social interactions within the school 
(TO BE ASSESSED IN A GROUP SETTING ) 

Does the task provide a means for the student to: 

Dl. Express viewpoints effectively 
Comments: 

□2. Communicate intentions and understandings 
Comments: 



□3. Pose questions for clarification 
Comments: 



□ 4 . Participate effectively in group discussions 
Comments: 

□5. Offer interpretations 
Comments: 

□6. Offer clarifications 
Comments: 

□7. Contribute new ideas in discussions 
Comments: 
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LISTENING — the ability to understand the language 
of the teacher and instruction, comprehend and 
extract information, and follow the instructional 

discourse through which teachers provide information 
(TO BE ASSESSED IN A GROUP SETTING ) 



Does the task provide a means for the student to: 



i. Grasp concepts presented orally 

Comments: 




L—h. Understand clarifications 
when presented 

Comments: 



dl 3. Attend and respond to the 
contributions of others in 
discussion 

Comments: 

Rubrics for the speaking and listening traits are found on 
PAGES 41-45 and in APPENDIX C of your assessment guidebook. 
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Overhead Transparencies 

for 

Workshop Two 



Initial Instructional Placement of ELLs 



Regardless of whether a child is poor or rich, 
speaks English or another language, is white 
or brown, is Native American or any other 
ethnicity, all children pass through similar 
stages of cognitive development. However, 
individuals may have different mental 
“growth spurts" and are not able to think at 
higher levels than what they are ready for. 
Thus, initial assessment for program 
placement is an important need for 
teachers as well as the student 

him/herself. 



O 
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AN OVERVIEW 








► 



Calculations <& estimations 
Measurement 
Statistics <& probability 
Algebraic relationships 
Geometry 



Word meaning 

Literary elements and 
devices 

Literary forms 
Evaluative comprehension 
Literal comprehension 
Inferential comprehension 
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Measuring the Five Mathematics Skills 



• Calculations and estimations 

• Measurement 

• Statistics and probability 

• Algebraic relationships 

• Geometry 




AW 
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Measuring the Six Reading Skills 



• Word meaning 

• Literary elements and devices 

• Literary forms 

• Evaluative comprehension 

• Literal comprehension 

• Inferential comprehension 
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Developing Performance-Based Tasks for Initial Placement 

HOW IT WORKS! 



Grade-Appropriate 

Content Checklist 

(for MATHEMATICS or READING) 



Scoring Rubric 

(for MATHEMATICS or READING) 





& 

Scoring Sheet 

(for MATHEMATICS or READING) 





O 
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Performance-Based Tasks for Mathematics: 

MEASURING MATHEMATICAL SKILLS 



You will be developing five performance- 
based assessment tasks, one task to measure 
each of the skills— 



1 . CALCULATIONS AND ESTIMATIONS 



2. MEASUREMENT 




3. PRINCIPALS OF 

STATISTICS AND PROBABILITY 




4. ALGEBRAIC RELATIONSHIPS 



5. GEOMETRY 



—for a total of 5 tasks 



A 
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Performance-Based Tasks for Mathematics: 

SPECIAL CONSIDERATIONS. . . 



Your tasks also need be tailored to the ELL's: 

• cognitive developmental level 

(use age as a guide) 



• language proficiency in English 
and in their native language 

(some children may be proficient in their 
native language, others may not be) 



• Culture (not all children have gone to 
school; others have experienced war; others 
have experienced or are experiencing 
culture shock at having arrived in a foreign 
land, etc.) 
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Performance-Based Tasks for Mathematics: 

SPECIAL CONSIDERATIONS. . . 



• Assessing ELL students exclusively in English, 
a language in which they are not highly 
proficient, may not accurately reflect their 
level of knowledge related to the content of 

the test; therefore, assess ELLs in their 
native language when feasible or 
utilize the accommodations which can 




be found in Section 4 of the 
your assessment guidebook 




• When English skills are weak, 

assess content knowledge through 

graphic -based means 

(drawings, charts, tables, diagrams) 
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CALCULATIONS AND ESTIMATIONS 



Instructions: Check each box once you have included 
that content item in your assessment task If needed, a 
"Comments" section is provided for your notes under 
each skill. 



Does the task provide a means for the student to do: 

LJl. Calculations and estimations 
with whole numbers 

Comments: 



□2. 

□3. 



Calculations and estimation 
with fractions 

Comments: 



Calculations and estimations 
with decimals 

Comments: 
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Mathematics Scoring Rubric 

MATHEMATICS SCORING RUBRIC 
FOR INITIAL INSTRUCTIONAL PROGRAM PLACEMENT 



The following rubric may be used in scoring the mathematical 
problems for any grade level. 



MATHEMATICS 


Score 


Criteria 


0 


The student has no response or indicates 
"I don't know" (says it, writes its, shrugs 
shoulders, etc.). 


1 


The student's work does not provide any 
indication, not even remotely, that the 
student has any idea of how to solve the 
problem. 


3 


The student's work shows a logical 
understanding of how to solve the 
problem. However, the response 
will not lead to a correct answer. 


5 


The student's work shows a logical 
understanding of how to reach a correct 
solution to the problem with no errors. 



65 



workshops on assessment for teachers of English-Language Learners OT-W2:8 
A-56 Northwest Regional Educational Laboratory - 101 SW Main Street, Suite 500 - Portland, Oregon 97204 




Scoring Sheet for MATHEMATICS 
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Skill Area Two: MEASUREMENT 



Does the task provide a means for the student to do: 



□ 4 . 

□ 5 . 
□ 6 . 
□ 7 . 



Measurement involving length 

Comments: 



Measurement involving perimeter 

Comments: 

Measurement involving area 

Comments: 

Measurement involving volume 

Comments: 
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Skill Area Three: STATISTICS AND PROBABILITY 



Does the task provide a means for the student to do: 



08. Analysis of data 

Comments: 



09. Making of predictions 

Comments: 
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Skill Area Four: ALGEBRAIC RELATIONSHIPS 



Does the task provide a means for the student to do: 



□ 10 Determination of a pattern 

Comments: 




Oil Determination of a function 

Comments: 
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Skill Area Five: GEOMETRY 



Does the task provide a means for the student to do: 



ED 12. Classification of shapes 

Comments: 



ID 13. Representation of geometric 
figures 

Comments: 
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Developing a Performance-Based Task for Reading 
You will be developing either 

• ONE performance -based task that will 
encompass ajl of the reading checklist skills 

or 

• SIX performance -based tasks (one for each 
of the reading checklist skills) 

READING SKILLS TO BE MEASURED: 

1. WORD MEANING 

2. LITERARY ELEMENTS AND DEVICES 

3. LITERARY FORMS 

4. EVALUATIVE COMPREHENSION 

5. LITERAL COMPREHENSION 

6. INFERENTIAL COMPREHENSION 
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Reading Content Checklist: More Considerations. . . 



Your tasks also need be tailored to the ELL's 

• COGNITIVE DEVELOPMENT AL 
LEVEL (use age as a guide) 

• LANGUAGE PROFICIENCY IN 
ENGLISH AND IN THEIR NATIVE 
LANGUAGE (some children may be 
proficient in their native language, 
others may not be) 

• CULTURE (not all children have gone 
to school; others have experienced 
war; others have experienced or are 
experiencing culture shock at having 
arrived in a foreign land, etc.). 
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Reading Contents Checklist 



Instructions: Check each box once you have included that item in your assessment task 
and can respond affirmatively to the question being presented. If needed, a 
"Comments" section is provided for your notes under each skill. 

Does the task provide a means to: 

□i. Measure word meaning? (within the context 

of a selection) 

Comments: 




. Measure literary elements and devices? 



(i.e., plot, setting, personif ication, metaphor, etc.) 
Comments: 

CH3. Measure literary forms? 

(novels, short stories, poetry, folk tales, etc.) 
Comments: 





Measure evaluative comprehension? 



(analyze reading selections and form conclusions about the 

information) 

Comments: 



L _ 1 5 . Measure literal comprehension? 

(understand information that is directly stated) 
Comments: 



06. Measure inferential comprehension? 

(understand ideas which are not directly stated but which 

are implied) 

Comments: 



A 
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Reading Scoring Rubric 



Adapt this rubric to the individual's development level and 
particular linguistic and cultural background. 



The following rubric may be used for scoring reading skills in 
any grade level. 





READING 


Score 


Criteria 


0 


The student has no response or indicates 
"I don't know" (says it, writes it, shrugs 
shoulders, etc.). 


1 


The student attempts to address the skill 
but incorrectly. 


3 


The student shows an understanding of 
the skill but is inconsistent. 


5 


The student addresses the skill and applies it 
consistently. 
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Scoring Sheet for READING *=^1 1; ... I 

Initial Instructional Program Placement in Reading— Assessed in LI 
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Measuring Academic Achievement in 
Mathematics and Reading 



By developing your assessments with these 
checklists your students will be 



A STEP AHEAD 



of other students should 
your ELLs take the NAEPs 
and/or the proposed National 
Voluntary Tests, since they 
will have already been 
exposed to the content that 
would be tested in those 
situations. 
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Creating Performance-Based Tasks for Assessing Achievement in Mathematics 

HOW IT WORKS. . . 




Grade-Appropriate 
Content Checklist for 

MATHEMATICS SKILLS 

A 



School / State 
Content Standards 





Mathematics 

Scoring Rubric 



Mathematics Scoring Sheet 




•M 






ign 


1 


p 




.X 
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Meosurinq Ac odemic Achievement in Mothemotics and Reading 

USING THE CHECKLISTS 



0 You will be developing special 
performance-based tasks for specif ic 
skill areas in each discipline. 

0 These tasks may be developed in LI 
(Native Language) or in L2 (English). 



0 Use a copy of your specific content 
standards as your guide, to create 
assessment tasks. 



0 Assessed skills should include what 
you are or will be teaching your 
students. 
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Measuring Academic Achievement in Mathematics and Reading 

USING THE CHECKLISTS 



0 Insure that your assessment task 
addresses all the listed items on the 
Content Checklist. 

0 If some numbered or lettered skills 
on the checklist are missing it is 
because they are not appropriate for 
that particular grade level. 



0 Be sure to use the Content 
Checklist that is appropriate to the 
grade level of your ELLs. 
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Measuring Achievement in Mathematics'. 
THE FIVE SKILL AREAS 



1. Number Sense, Properties, and 

Operations 

2. Measurement 

3. Geometry and Spatial Sense 

4. Data Analysis, Statistics, and Probability 




5. Algebra and Functions (patterns) 



YOUR ASSESSMENT FOR MATH 
WOULD HAVE FIVE TASKS, 

ONE TASK FOR EACH SKILL AREA. 
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Measuring Achievement in Mathematics 

SOME FURTHER CONSIDERATIONS. . . 




• ASSESS ELLS IN THEIR NATIVE 
LANGUAGE 

when feasible, or 



• UTILIZE THE ACCOMMODATIONS 



presented, as appropriate, in Section Four of the 
assessment guidebook 




when English skills are weak, 

• ASSESS CONTENT KNOWLEDGE THROUGH 
GRAPHIC-BASED MEANS (drawings, charts, 
tables, diagrams) 
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Measuring Achievement in Mathematics 

SOME FURTHER CONSIDERATIONS. . . 



There can be many ways to reach a correct solution 
to a problem. Each student should 
be allowed to pursue his/her 
INDIVIDUAL TYPE OF LOGIC to 
arrive at a correct solution. 




• Adapt the scoring rubric to the individual's particular 

LINGUISTIC AND CULTURAL BACKGROUND. 
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Mathematics Skill Area # 1 

NUMBER SENSE, PROPERTIES.AND OPERATIONS 



Grades 1-4: 


pages 79-81 


Grades 5-8: 


pages 89-92 


Grades 9-12: 


pages 106-109 



Number Sense. Properties. And 
Operations — this area focuses on 
students' understanding of 
numbers (whole numbers, 
fractions, decimals, integers, 
real numbers, and complex 
numbers), operations, and 
estimation, and their 
application to real-world situations. 





86 



workshops on assessment for teachers of English-Language Learners OT-W3:7 



A-74 Northwest Regional Educational Laboratory - 101 SW Main Street, Suite 500 - Portland, Oregon 97204 



Mathematics: Skill Area # 2 
MEASUREMENT 



Grades 1-4: 


page 82 


Grades 5-8: 


pages 93-95 


Grades 9-12: 


pages 110-112 



Measurement — this area focuses 
on an understanding of the process 
and on the use of numbers and 
measures to describe and compare 
mathematical and real-world 
objects. 
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Achievement in Mathematics: Skill Area # 3 
GEOMETRY AND SPATIAL SENSE 



Grades 1-4: 


pages 83-84 


Grades 5-8: 


pages 96-98 


Grades 9-12: 


pages 113-115 



Geometry and Spatial Sense — 

this area extends well beyond low- 
level identification of geometric 




shapes into 
informal constructions and 
demonstrations (including drawing 
representations) in both formal and 

informal settings. 
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Mothemotics Skill Area # 4 

DATA ANALYSIS, STATISTICS, AND PROBABILITY 



Grades 1-4: 


page 85 


Grades 5-8: 


pages 99-101 


Grades 9-12: 


pages 116-119 


Data Analysis. 


Statistics, and 



Probobility — this area emphasizes 
appropriate methods for 
gathering data, the 
visual exploration of 
data, a variety of 
ways of representing 
data, and the 
development and 
evaluation of arguments based on 
data analysis. 
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Mathematics: Skill Area # 5 
ALGEBRA AND FUNCTIONS 



Grades 1-4: 


pages 86-87 


Grades 5-8: 


pages 102-104 


Grades 9-12: 


pages 120-124 



Algebra and Functions (patterns) — 

this area focuses on the use of 
algebraic notation and thinking in 
meaningful contexts to solve 
mathematical and real-world problems, 
specif ically addressing an increasing 
* understanding of the use 

of functions (including 
algebraic and geometric) 
as a representational tool. 
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-e- 



Mathematics Scoring Rubric 



THE FOLLOWING RUBRIC MAY BE USED FOR SCORING IN ANY OF THE GRADE LEVELS. 



Mathematics 


Score 


Criteria 


0 


The student has no response or indicates "I don't know" 
(says it, writes it, shrugs shoulders, etc.). 


1 


The student’s work does not provide any indication, not 
even remotely, that the student has any idea of how to 
solve the problem. 


2 


The student’s work indicates that he/she has some idea 
of what might be involved in solving the problem. 


3 


The student’s work shows a logical understanding of how 
to solve the problem. However, the response will not 
lead to a correct answer. 


4 


The student's work shows a logical understanding of how 
to solve the problem. However, there are minor errors 
in reaching a correct solution. 


5 


The student’s work shows a logical understanding of 
how to reach a correct solution to the problem with no 
errors. 



EACH STUDENT SHOULD BE ALLOWED TO PURSUE \ 1 U 
HIS/HER INDIVIDUAL TYPE OF LOGIC TO ARRIVE AT A ^ 
CORRECT SOLUTION. Score each problem with the 
student's logic, not any other, with this rubric. 




o 
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Creating Performance-Based Tasks for Assessing Achievement in Reading 

HOW IT WORKS 




Grade-Appropriate 
Content Checklist 

For READING 



School / State 
Content Standards 




j 



Reading Scoring Rubric 

& 



Reading Scoring Sheet 
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Developing Performance-Bosed Tasks for Assessing Achievement in Read ing 

THREE READING SITUATIONS. . . 



1 . READING FOR LITERARY EXPERIENCE 



2. READING TO BE INFORMED 



3. READING TO PERFORM A 
TASK 




Your assessment in reading requires: 

• Addressing the first two reading situations for 

grade levels 1 through 4 

• Applying the three reading situations for 

grade levels 5 through 12 
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Developing Performance-Based Tasks for Assessing Achievement in Reading 

SOME MORE CONSIDERATIONS. . . 



® Develop these tasks in 
BOTH U (NATIVE LANGUAGE) 
AND ENGLISH as appropriate 



• USE THE AGE -APPROPRIATE CHECKLIST to 
ensure the criteria are embedded in the tasks 




you are developing 



• READ INTRODUCTORY COMMENTS FOR 
EACH READING SITUATION at the 
appropriate grade level for suggestions on 
percentage of importance of each part of the 

assessment 



96 




workshops on assessment for teachers of English-Language Learners OT-W3: 1 6A 
A-83 Northwest Regional Educational Laboratory - 101 SW Main Street, Suite 500 - Portland, Oregon 97204 



Developing Performance-Based Tasks for Assessing Achievement in 
Reading 



SOME MORE CONSIDERATIONS. . . 



• CONSULT a copy of your CONTENT 
STANDARDS as you develop your 
performance-based reading achievement 

assessment 




• Skills assessed 
should be those 
included in WHAT 

you ARE OR 
WILL BE 
TEACHING 

to your students 
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Reading Situation Number 1: 

READING FOR LITERARY EXPERIENCE 



The grade appropriate checklists for Reading Situation 1 can 
be found on the following pages of your assessment guidebook: 



Grades 1-4: 


pages 139-140 


Grades 5-8: 


pages 144-145 


Grades 9-12: 


pages 151-152 



Reading for literary experience 



after reading a story or plot, a 
student will be able to look for 
engaging experiences and consider 
interplay among events, emotions, or 
possibilities. This usually 
involves the reading of 
novels, short stories, 
poems, plays and/or 
essays. 
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Reading Situation 2: 

READING TO BE INFORMED. . . 



The grade appropriate checklists for Reading Situation 2 can 
be found on the following pages of your assessment guidebook: 



Grades 1-4: 


pages 141-142 


Grades 5-8: 


pages 146-147 


Grades 9-12: 


pages 153-154 



Reading to be informed — 

depending on what is being read, 
students are specif ically focused on 
acquiring information. This usually 
involves the reading of articles in 
magazines and newspapers, chapters 
in textbooks, 
entries in 
encyclopedias 
and catalogues, 
and entire 
books on particular topics. 
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Reading Situation 3: 

READING TO PERFORM A TASK. . . 



The grade appropriate checklists for Reading Situation 3 can 
be found on the following pages of your assessment guidebook: 



Grades 1-4: 


NOT APPLICABLE 


Grades 5-8: 


pages 148-149 


Grades 9-12: 


pages 155-156 



Reading to perform a task — 

after reading a specific 
document, students apply what 
£ was read in order to do 

fi something. This usually 

involves the reading of 
documents such as bus or train schedules; 
directions for games, repairs, classroom, 
and laboratory procedures; tax or 
insurance forms; recipes; voter 
registration materials; maps; referenda; 
consumer warranties; and office 
memorandums. 
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Assessing Achievement in Reading 

READING SCORING RUBRIC 



• Grade -appropriate rubrics must be used in 
order to record performance levels 
accurately. 

The grade-appropriate rubrics for scoring reading 
achievement can be found on the following pages of your 
assessment guidebook: 



Grades 1-4: pages 157 

Grades 5-8: pages 158 

Grades 9-12: pages 159 




• Adapt the rubric to each individual's 
development level and particular linguistic 
and cultural background. 
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Checklist #1: School Reform Initiatives 



School reform initiatives for English-Language Learners clearly begin at the grass- 
roots level, with you, the teacher. Reforms that have been proven effective with/for 
ELLs have included the following and are presented for your consideration: 



Initiative 


In Use? 


Notes 


Assessments that measure performance or application of skills (not 
just recall or comprehension) that are performance-based are most 
effective for ELLs 






High standards set for ELLs (whether proficient in English or not) in 
English literary and other academic areas, guide the development of 
the curriculum (remedial or basic skills curriculums are not effective) 






In rigorous academic environments, limited-English proficiency is not 
an obstacle in achieving high standards 






Innovation in organizing time and teaching resources foster the 
acquisition of high learning expectations for ELLs 






Transition to all-English instruction is cautiously planned and most 
often individualized 






Instructional preparation is often completed with other teachers 






ELL teachers have a strong influence in their own professional 
development and organization of the school 






ELL teachers are firmly involved in curriculum planning 






Teachers of regular, all-English classes are trained in second-language 
acquisition theory and teaching techniques 






Schools attending to ELLs develop strategies for organizing the 
positive influences of culture, family, and community for their 
students’ academic experience 






ELL students’ academic success is increased by schools that pay 
attention to nurturing the whole child 






Performance-based assessments are systemically aligned with content 
standards and language-development goals for ELL students, 
including outcome assessments in the students’ native language 
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Checklist #2: Assessment Qualities 



To insure that the knowledge and skills contained in content standards meet the 
expectations of the performance standards developed for all children, assessments 
shall conform to the qualities listed below. 

Does the assessment you use conform to these qualities? 



THE ASSESSMENT FOR ELL STUDENTS THAT I 
USE AT MY SCHOOL : 


YES? 


Notes 


Is the same assessment used to measure the 
performance of all children 






Is aligned with challenging content and student- 
performance standards 






Provides coherent information about student 
attainment of such standards 






Is used for purposes for which such assessments 
are valid and reliable 






Measures the proficiency of students in the 
academic subjects in which a state has adopted 
challenging content and student-performance 
standards 






Is administered at some time during grades 3-5, 
grades 6-9, and grades 10-12 






Involves up-to-date measures of student 
performance 






Includes these other qualities (specify) 
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Checklist # 3 : Student-Performance Instruments 



Examples of up-to-date measures of student performance include the following. 



PERFORMANCE-BASED ASSESSMENT 
INSTRUMENTS I USE AT MY SCHOOL 


YES? 


NOTES 


Multiple-choice tests 






Criterion-referenced tests 






Writing samples 






Completion of graphic representations 






Standardized tests 






Observation checklists 






Performance of exemplary tasks 






Performance events 






Portfolios of student work 






Other (Specify): 
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Checklist #4: Testing Accommodations for ELLs 



TESTING ACCOMMODATIONS USED IN MY SCHOOL 


YES 


NOTES 


1 . Some children require longer response times. They 
process information more slowly in the less familiar 
language. Allow this type of child ample time to respond. 






2. Some children may be easily disturbed by noise and other 
distracting testing conditions. Test this type of child in a 
separate room. 






3. Some children may be intimidated by native English- 
speaking test administrators. Test this type of child with a 
native language (Ll)-speaking test administrator. 






4. Some children do not do well with structured testing times, 
that is, being tested when everyone else is being tested. 
Provide this type of child with a flexible testing schedule. 






5. Some children become exhausted faster than others do 
when being tested. Test this child in shorter assessment 
periods. 






6. Prior to testing, show the student how to use a dictionary. 
When appropriate, provide the child with a dictionary, in 
either LI and/or English, to be used when tested. 






7. The test administrator may respond to questions in LI 
when asked for clarification by the student being tested. 






8. The test administrator may respond to questions in LI 
when asked for clarification by the student being tested. 






9. Prior to actual testing, provide the student with workshops, 
in LI, on testing, and practice the testing conditions. 






10. Decrease the English-language demands of the assessment. 
Remove all superfluous expressions and/or declarations 
from the test. Use simple, short, straightforward phrases in 
testing. 








Checklist # 5 ; ELL Program Database: Content Checklist 


Instructions: As you create the field listed below in your relational database, 
check the box next to the variable given. 


EH 1 Student Identification Number 


EH 16. Disability 


EH 2. Student Name 


EH 17. Migrant 


EH 3. Student Address 


EH 18. LEP 


EH 4. Student Telephone Number 


EH 19. All other student demographic 
information 


EH 5. Student's Principal Caretaker 
Name 


EH 20. Mathematics assessment scores 

(initial score — interim score — end-of-year score) 


EH 6. Student's Principal Caretaker 

Telephone# (Work and Home) 


EH 2 1 . Reading assessment scores 

(initial score — interim score — end-of-year score) 


EH 7. Attendance 


EH 22. All other subject content area 
assessment scores 

(initial score — interim score — end-of-year score) 


EH 8. Tardiness 


□ 23. Title I 


EH 9. Discipline 


□24. Title VII 


EH 10. Race 


□25. Title IX 


EH 11. Ethnicity 


EH26. All other titles in which student is 
participating 


EH 12. Gender 


EH 27. State Performance Standards 


EH 1 3 . Income level (participating in 
free school lunch program) 


EH 28. State Content Standards 


EH 14. Native-language proficiency 
(initial score — interim score — end-of-year score) 


EH 29. Any other performance or content 
standards 


EH 1 5 . English-language proficiency 
(initial score — interim score — end-of-year score) 


EH 30 . Any other variables on which 
student data may need to be 
maintained 
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Sample Performance-Based Tasks 
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Workshop 2: Initial Placement— Mathematics Skill Area 1 
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Workshop 3: Achievement — Mathematics Skill Area 3 (cont.) 
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Workshop 3: Achievement — Reading for Literary Experience (cont.) 
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(continued) 
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Workshop 3: Achievement — Reading for Perform a Task (cont.) 
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